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The health crisis caused by covid-19 has had an unprecedented impact on\he education of

""m|II|ons of Peruvran children and adolescents The compIeX|ty of the chaIIenge\h\as required

us to join efforts to offer quality educatlon In response to, th|s the Education for SMIe\ J
-
and Solidarity Development Program (EDUSO) of Terre\ des Hommes Suisse shares a

\

methodological proposal for learning experlences in the \context of distance education
developed through mstant messaglng a channel used by 33% o{ Peruvian students according

~to the National Institute of Statlstlcs of Peru Instant messaglng\galso the main channel of
— communlcatlon (most of the tlme the onIy one) for the students o benefit from the
prOJects promoted by Terre des Hommes Smsse in the poor urban and rural areas of Cuse

and Madre de Dios.

This proposal"em“‘erged as a reépohse to the chaIIen\ges posed by covid-19 to find innovative

alternatives to brlng students together and create condltlons to act synchronously and as an

educational communlty, communlcatlng in real time. And this is preaselyThe V|rtue of the
\proposal to have created a methodology for the teacher to conduct an |nteract|ve class that

ellows him/her to meet with and among his/her students, and to develop a session that

implles with a pedagoglcal sequence. that with variant and flexibility with respect to the

fage-to-face session, aIIows them to |nteract horlzontally and to resume coIIectlve learning.
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After a six-month process of validation and application to six thousand hlgh school students
from L|ma Cusco and Madre de Dios, through promoters and teachers, it has been made
avallable to the Peruvian educatlonal communlty with the expectation of contrlbutlng to

educatxlonal continuity.
\
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- democratlzmg alternative for formal educatlon \

Its importance lies in the fact thatone third of Peru's school
population accesses education throd‘gh instant messaging,

\
S"ousmg it as a collective learning channel constltutes a |

The challenges faced in the construction of the methodolog

are not few, among them the limited use and knowledge of

Technology among all the actors of the educatlonal community,
\

-and the firm conviction that face ‘to-face and' the phy5|cal space \
(school) are irreplaceable eIements of formal educat|on and, as a \m
Consequence the non- appremation of virtual spac\:es and their acceptance as a transi
option, whlle and until the return to face-to- face education. To a certain extent, the mere
mention of the |n|t|at|ve to create a virtual Iearnmg community through instant messaging
was viewed wrth skept|C|sm smce the social representatl”on of formal education is associated

with face-to- face attendance However thanks to the t\enauty of our edacational promoters,

we managed to get aII|es among prlnC|paIs and teachers in Cusco;-kima and Madre de Dios

who were W|II|ng to explore new methodologlcal options. We owe them deep gratltude N
\because without thelr participation th|s proposal could not have been validated, nor reathed
t\he level of development it has. NN N
\\\ ‘ T e \
The instant messaglng Iearnmg experiences operate W|th two tools: the content guides and A\
the ' aud|OV|suaI resources guide for content activation. The former prowde the teacher with
|nformat|on and materlals for the development of a session on a given subject and are based
on a' syIIabus that mcIudes the main topics of concern of the adolescent benef|C|ar|es and
the natlonal curriculum. N
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In Peru, at the beginning of the

school year, almost 8 million
children and adolescents were
forced to experience a

virtual education.

The proposed syllabus has‘x‘ been developed'in the context of axandemic, so the contents
" have been contextualized to‘";the\ health emergen“c‘y. It is organized accorth o the following

. | | . . . T
environments: family, community, society and school, and the child as a subject of rights.

On the other hand, a guide of digital resources has been developed to give life to the
contents, through videos, anlmat|ons posters and\lllustrated messages, as well as to the

dialogue between the students and between them and therr teacher It introduces the teacher

to the use of d|g|taI resources that can be used from greetlngs and‘farewells to more
\complex topics such as evaIuatlng what has been learned. They contribute to create a V|rtual
learning communlty and turn it into a space for meeting, entertainment, trust, motl\;atkon

lidarity and aIso accompanlment W|thout Iosmg sight of the priority of promotlng\\_
s&dents autonomy . TTT—— \
The outbreak of covid- 19 confronts us with an unprecedented gIobaI heaIth social and
ecohomlc crisis and, deflnltely, one of the hardest hit areas has been and is educatlon At the
beglmnlng of the development of this proposal (March 2019), 189 countries. had cIosed their
schodls completely and more ‘than 1.5 billion students, i.e., 9 out of 10 students enroIIed in
the world had been affected by this situation (Unesco 2020) ‘
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In Peru, at the beginning of the school year, almost 8 m|II|on children and adolescents were
forced to experience a virtual mode of education. This context made V|5|ble multidimensional

: Imitations and inequalities in accessmg the right to education, such\as not having
: '-equment whether tablet, computer, cell phone or teIevi5|on knowledge of tex;\nology, nor
avallablllty to finance the service that allows access to the 'l Iearn at home" pIatfor\vweb
or television. As mentloned by Martlnez (2008) "|CTS\ are becoming an increasingly
indispensable tool in educational |nst|tut|ons they offer ne\x environments for teaching and
learning, free of restrlctlons |mposed by tlme and space in dlstance or face-to-face teaching,

-and ensure continuous teacher/part|C|pant communlcatlon (p. 3N\when they can be counted

| | “\ \
—_on. ~ o \

In fact, in ou‘r‘_country, educat‘i‘on‘al scenarios are widely diverse. The conditions of educabilit
are abysrnally‘ disparate, mainly when makin“g a distinction of gender, rural or urban
population, and |n relation to the ethn|C|ty and mothe(tongue of the students (Guadalupe,
Leon, Rodrlguez & Vargas, 201 7) Regardmg the cor@noh*s for dlstance education, we also
encounter unequal scenarios. For example internet access presents very deep gaps. While in

Lima and Callao’ there are 6.7 broadband connections per 100 |nhab|tants m\other regions

) ~
\_ of the country the number of connectlons per 100 inhabitants is less than 1 (Barragén Marin

\and Zaballos, 2014) NN \
\ ~k t\\

Ht>wever despite the d|ff|cult|es and even to cope with them, the interruption of education |s
not an, optlon The consequences could negatrvely affect the weII -being, protectlon and
future prospects of chlldren and youth. It would evenJeopardlze the Iong -term sustainable
economlc development of countrles (SDC Education Network, 2020) and thelr opportunltles

forg rowth
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First of all, it is a question of avoldlng educational relgre55|on Educatlbn in times of crisis
plays a key role in overcoming it, creatmg educatlonal achievements |n Peru has meant

‘l‘ncllwdual social and political efforts, ancl continuing wlth education allows\contlnumg with

~this process Secondly, it prevents the deepenmg of soaal and economlc\nequalmes

Universal and compulsory education is one of the pillars of equity, from which the\follmmng
are derived promotes citizenship for all and relatlve equal|t\y among people. The educational
continuity allows |mpart|ng knowledge and skllls that save\l|ves For example, knowing the
importance of lipsafety at th|s juncture and at the same time, generating skills to inform

<their environment about them are actions that combat mmnfola@atlon and ignorance, and

—_ that, ultimately, prevent contaglon promote health care and contribute_to face the pandemic

wrthout fatal Iosses " —

In additiOn, the covid-19 hé‘alth emergency ‘requires long-term cultural and behavioral

changes relatedu_‘ to sanitation, cleanliness praétice\s, and physical proximity. Access to

information and ‘new learning lthr‘ough the educational system can generate changes that
benefit both chlldren and adolescents and their famllles In _turn, this new learning helps to

prevent srtuatlons of violence and to generate a sense of soaal belongmgelurmg isolation.

AN
\Fmally, they |mprove mental health and well-being, as they foster a sense of normalcy and

order (SDC Educatlon Network 2020). \‘\
The general obJectlve of Terre des Hommes Suisse's Educat|on for Sustainable and Solldarlty
De\/elopment Program (EDUSO) is that children and adolescents recognize, reflect and act,

frorh a systemic perspectlve as agents of change W|th a critical, solidary and re5|l|ent citizen

perspect|ve in the context of the crisis caused by covid-19.

N
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The EDUSO program assumes

' to articulate the right to education

with that of protection and
&@\\\ participation, to promote the school

as a safe space.

\\
-~ ‘\‘ \\
“In this order of ideas, the edueational proces“s, based on a rights-hased approach, is oriented

™ towards the capitalization; df their exp“erie‘nce which impIies\st-Feu_gthew their
competenues and skills for the deveIopment of their critical thinking and sohdantyﬁ
and to progressively insert themselves as act|ve citizens in the construction of th:\
sustainable development of theqr commun|ty, n\takm\g into account the environmental, \

economic and social dimensions th‘at surround them\;\ S —

The EDUSO program assumes to' artlculate the right to educatronmuth the nght to protection
~ and part|C|pat|on to promote the school as a safe space, with different mechamSms to give a
\ leading voice to the students as weII as to integrate interventions in formal and non formal

\

ed ucation. \ N

Th\e pathway is traced‘\ towards the achie‘vement of the following programmatic results, the
same ones that guide th_e actions of Terre des Hommes Suisse: S \

SPECIFIC OBJECTIVES

\ | \
OSl1. To develop competenaes in students to strengthen critical thinking and protagomsm of

chlldren and adolescents in reIatlon to covid- 19 and its implications.
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~ 1\
~ \
0S2. Strengthen the capacities of\teachers for the pro\'notlon and perm\anence of the rights

of children and adolescents in the face of covid-19. \\ \
_ — \.\ \ ) \
0S3. To have a validated distance Iearnlng |ntervent|on\model of Educat|o\for Sustainable

7 Development and Solldarlty adapted to the context of cow\d 19.

S~

The—
S

In order to achleve the proposed obJectlves an intercultural approach is adopted when

—

working on the contents CuIturaI dlversmes are recognized\as assets, the right to difference
is promoted and it is made epr|C|t that there |s a great histo caI and cultural devaluation of
Jdndigenous knowledge. Thls srtuatlon in addltlon to other cause\ leads to low self-esteem

~ . ___ among students, which hlnders their Iearnlng processes, since it prevents them from feeling

that they are producers of knowledge (Freire, 2005 Martinez, 2003). —_—

Assumlng th|s _situation, by promotmg the protagonlsm of children and adolescents, it is

done from a perspectlve that vaIues the nchness of* their cultural diversity, the culture of

peace and equallty within the framework of sustalnable development, as well as their
transforming potentlal The pedagoglcal proposal deveIOped between March 2020 and March

\\\ 2021 is framed ln a rights-based approach and is articulated with both 1 theConventlon on the
\ Rights of the Ch||d and the Sustainable Development Goals of the 2030 Agenda e arlse\s\ as

\an initiative that seeks to add to natlonal efforts for educational continuity in the conteXt of

the health emergency resulting from COVID 19 and thereby hopes to contribute to the\_

e>§erC|se of the rlght to educatlon in Peru.- T

|
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11. Conceptual Framework
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~For the development of this p‘edagogical an\‘d methodological prbposal the particularities of

T — d|stance education have been con5|dered espeaally in the context oT‘Wergency
On the one hand, educatlonal scenarlos have been drastically modified, since teaching-an
Iearnlng processes have been‘transferred to the h0me Therefore, looking at the situation in
an assertive way, it is necessary to think about \how to turn homes into spaces capable of
offering partlcular and unique opportunltles to consolldawhentlc learning experiences

that enable ch|Idren and adolescents to achieve 5|gn|f|cant Iearnlng ST T

\\ As the renownecl psychopedagoglst Francesco Tonucci suggests W|th distance educatlon\the

\home was de facto converted into the school and, in order to optimize this process, it |s
\suggested to turn everyday activities |nto opportunities to foster curiosity, research and

N
learning. For example household chores such as cooklng can give rise to learning about

~

—

N\

N\

ch\emlcal processes botany and |ngred|ents social reallty and the- lmportance of agricultural \ 5 N

work in the country,‘_am‘ong others (Tonucci, 2020, Freire, = 2005).7Tonuccr,\|n an interview he

\

wasl\given at the beginning of the health crisis, pointed out: "Now the situati“o‘r\tis new: school
\
is dqne in the family, the home is considered as a laboratory where to dlscover thlngs and

parents are collaborators of teachers (Battlsta and Pantaleoni, 2020).

\‘ . )
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In this sense, family members who live with the child br adolescent plav a fundamental role
in the accompaniment and development of educatlonal expenences an act|V|ty that in most
tases_ has been transferred to the school which is why parents should" Kecelve constant

e support from the educatlonal system. \\

\ .
Another vital issue in this scenario are the teachers whq have had to adapt not\;Iy t\r\\J
space other than the classroom but have also been forceck(and motivated) to adapt/adapt
their proposals for pedagoglcal activities and dldaCtIC sequehces to situations and materials
- - _  conducive to facilitating the ach|5|t|on of S|gn|f|cant learning t\hrough distance education. In

fact on the fly, teachers have had to mnovate |n order to take a%antage of the pedagogical
T resources offered by the new technologles As Martlnez (2008) had alrea inted out, even

2
before th|s partlcular context

"Distance education has evoIved With the emergence of new learning theories, especially with
the appearance of construct|V|sm whlch considers Iearnlng as a process in which the person
builds knowledge a55|m|Iat|ng and accommodating tb new schemes @learning step by step)

~ and with the use of mformatlon and communication technelogies _(ICT) as technological

e

mediation" (p. 13) L ™~ N

\

\Meanlngful Iearnlng |mpI|es a W|II|ngness to learn and material that motivates students\ to
ant to learn. In thIS sense, the current educatlonal scenario faces a great risk: children and\
adolescents who are unmot|vated to Iearn ‘which can Ieadtoschool dropout. . Therefore, \
is essentlal to welcome them with pedagogical activities that make sense to them, oriented
abo\/e all to the understandlng of the situation they are living, how this affects them and how

they can contribute from thelr role as students and members of a home and a communlty



From the constructivist theory of Iearmng, the student constructs h|s or her learning
accompanied by the educator, and ”from the materlals W|th which he or \she interacts in a
‘s‘pec|f|c S|tuat|on Diaz Barriga (1989, ate\:l in Rodrlguez 2014) emphasmeckthe importance
—of con5|der|ng the students' previous knowledge and experlences to prop\se learning
situations and pedagoglcal materials accordlng to the|r |nd|V|duaI characterlstﬁ{hus
children and adolescents are recognlzed as part|C|pants\ in their learning process and,
together with the facilitator and the approprrate materlals,\\new knowledge is constructed,

which in turn favors the deve‘lopment of different competencie\s\.

T i Y \ 1

N\
~ \ | \ \

_ b o .
™ Motivation is fundamental for the student to continue in the educathue to

the context in which we fmd ourselves it |s even more important that he or she fee
weIcomed accepted and mtegrated in the actrvmes that teachers offer in their teaching-
learning se55|ons so that he or she waits with expectatlon or without negative bias for the

next meeting and thus avoids droppmg out of schoOL\ g

~

~

\\\ It is important to con5|der another factor that is vital for the situation: Tearrung autonomy
3 N
that allows students to create and follow their own learning path, accompanled by the

\facmtator of the process who is the ‘teacher. Given the particular scenario of dlstance

educatlon the teacher is no longer phy5|cally cIose and interactions can no longer take,x

pIace in the cIassroom The usual school routlne is no “longer The habits and practices of

eac‘h household WI|“| |ntervene and directly affect the learning process of each student.
The‘refore the search for autonomy and its construction is crucrial for aII Peruvian children
and adolescents to consohdate their learning. Evidently, this factor goes hand in hand with
motlvatlon therefore, the Iearnlng situations and pedagogical materials proposed for the

students must be in line with it andin a growing manner.
\ ‘\
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The proposal of the Education. for Sustainable and Soljdarity Developm\\ent Program (EDUSO)
of Terre des Hommes Suisse alms to develop motlvatlon for study and Ie\arnlng autonomy in
Peruvian students to be aware of thelr Iearnlng processes and that th|s Knotlvates them to

contmue W|th|n the educational system In addition, the pedagogical pro\o\osal is built in

e accordance W|th the pedagogical guldehnes set forth in \the Vice Ministerial Resolution No.

\
00093-2020- MINEDU and includes the competencres suggested for each curricular—area—_ __

within the framework of the emergency. leeW|se in a transversal manner, it is aligned with
the Viceministerial Resolutlon 00094- 2020 MINEDU "Norma Que regula la Evaluacion de las
Competencias de los Estudrantes de la EducaC|on Basica" \(§tandard that regulates the
“Evaluation of Basic Educatlon Students Competenaes) The purpo\se is to contribute to the
development of educatlonal act|V|t|es through a thematic proposal textualized to the
health- emergency and guldes that mcorporate the approaches and strategies proposed b
the M|n|stry of Education (Mlnedu) at the natlonal level. It is therefore considered important
to establish a link between the challenges of the covid-19 situation and the formation of

citizenship and personal development competencies.that we seek to promote in students.

N
~ ~
. ~
.

Indeed, mstant messaging appllcatlons have been the subjet‘t ofestudy in various
international research studies. On the. one hand, Del Barrio and Ruiz Fernandez ém 7 state

\that technology has impacted the " case of adolescents "with the force of a tsunaml \and ~
hlghllght the use of smartphones and, in particular, instant messengers for their attractl\ie\

ahd stimulating features "The smartphone has become the multipurpose, portable and

mteractlve device that teenagers use in their daily chores” (p 25)" Indeed, the authors cite
CasteII and Borafull (2002) who point out that the way adolescents express themselves is
W|th and through the. ceII phone and that, in addition to being the maln communlcatlon
support for them, it is a 5|gn of identity, as it gives them mdependence ‘and autonomy

leewise also from Spaln,\Suarez (2018) explores the advantages and dlsadvantages of

mstant messaglng appllcatlons in educatlon

\
\
\

\
\
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The smartphone has become

the multipurpose, portable and
interactive device that adolescents
use

in our daily work

| \\
«\l

- Through a review and analy5|s of saentlflc texts found that\thls tool brings fluidity and

. \effectlveness to educational experlences |n addition to contr\butmg to the access and

e exchange of information WIthout time or space restrictions. AIthouMentmns

some dlsadvantages such as the fact that, ultlmately, the experience is subject to the

avallab|l|ty of students' equment she encourages educators to use instant messaging
appllcat|ons in their didactic proposals to motlvat\e and\retam students, naturally considering AN

the partlcular characterlstlcs of th|s messaging service, amd-its p055|ble r|sks in case the

~

experience is not properly d|rected ~ : \

N Vo \ ~
\On the other hand Cetmkaya (2017) studied the effects of the use of instant messa\gmg
appllcatlons in an educational experlence Wlth a group of students in Turkey. These sh red N
ositive opinions about the use of this messaglng service as a learning environment and N
even demanded that the experience be repllcated in all their ‘courses or subjects. They \ A
mentloned in fact, that their learning took place "unconsciously" and that the messages with \ \\‘
|ma\ges were the most effective. Similarly, Bello and Bicen (201 8) used an mstant messaging \ N
app to remotely teach ba5|c hygiene to a group of 100 university students also in Turkey.
They ¥ found positive results in th|s experience and highlighted the instant messagmg app for

belng\frlendly and accessible, as well as effective.

\
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.‘I"‘ \ 77 -



».\\;\ - ~ - \ ! \

- \

- \ Vo N
. \ \ .

— ~ \ x ~_
The smartphone has become the multipurpose, r;ortable and interactive device that -
teenagers use in their daily lives For educational purpOSes In fact, 91. 1) of the participants
stated that the instant messaging appllcatlon should be used as a tool in d|§tance education.
FmaIIy, a group of researchers from the Unlted ngdom and South Afrlca\(Madge et al.,
~2019) demonstrated that the instant messaglng appllcatlon is a key tool for\t@nsfernng,
translating and- transformlng the educatlonal experience, as it opens a unique opporW\J

space. These researchers focused their study on a sngnlflc\ant group of students from the

African International D|stance Education pro‘gra“m in South Afn\ca.
T . ‘ \

In Peru, teachers Escobar-M‘amani and Géme'z-Afteta (2020) explote\d the effectiveness of the

~ use of the instant messaglng appllcatlon as a, moblle learning resourc r the development

of oral and wntten communlcat|on skills in 343 students of an IE in Puno. The res

showed that the instant messaglng appllcatlon favors meaningful learning for the

development of these specific skllls The researcherS\mentlon that "(the instant messaging

application) is.a stnkmg, entertalnl,ng and useful resource in the educational process, since

it allows the stndent to feel that “he/she is in the saga 5‘ﬁ~technology and learn spontaneously

~.

~ through its muItlpIe text and multlmed|a resources" (p. 1 12) in addition;-they C|te the study

\\by Sing et al. (2020) which declares the instant messaging application as the most

productive and smtable pedagoglcal resource for the creation of interactive Iearnlng

enwronments \‘ . N \

\ .

The\ experiences and stUdies described are convincing evidence thatthe use of the instant \
messfaglng appllcatlon as a tool and channel for pedagogical expenences is. p055|ble and
vaI|d \In this sense, the proposal of the Education for Sustainable and Solldarlty Development V
Program (EDUSO) of Terre des Hommes Suisse bet on the use of an instant messagmg

\ appllcatlon —
\ \

\ TT—
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The home is recognized as a majn space for the reproductlon of gender inequalities and
macho culture (Vizcarra, 2008). In fact it is the frequent scenario of gender based violence

: Towards women, from episodes of harassrnent to femrcrd\e (INEI 2017). \

\
\

In addition, the socrocultural perspectlve of Iearnlng has been conad\ed\for the
conflguratlon of the modules and their respectlve pedagogrcal materials. From this approacl’r*\
the importance of socral interactions in the cognitive E\rocesses of learning has been
demonstrated, which is caIIed the zone of prOX|maI developn’lent (Vygotsky, 1979). In fact,

~ this conceptual position seeks learning outsrde the mdrvrdual and places it in social spaces
“where participants share thelr knowledge and thmkmg through |\Eeract|on (John-Steiner and
Meehan 2000)

In the present program, this "“soc‘ial space” is intended to be reproduced even at a distance as
a strategy to cope with the C|rcumstances of confquement and to encourage openness to
other envrronments in the communlty, social spaces that W|II vary according to the evolution
of the pandemic and the Iocatlon of the student. For\example in rurak areas, the farm could
be considered as a learning space The aim, then, is “for the_learning exper\ences and

~ evidence of the modules to be soclal|zed with the community through soaal niatworks ~and

AN
N
N
N

\to start from reaI and situated contexts framed in the covid-19 crisis. N

>\Iong the same I|nes the concept of Vygotskys (1979) zone of proximal development, as‘_‘
mentloned above, also justifies the |mportance of interaction not only with other young
people but also wrth -adults, such as the parents, or_ facrlltators who are considered
medlators of Iearnmg "Th|s potential is not advanced on the basis of what the child already
knoWs but on the ba5|s of new interactions with adults or more experlenced people

\



The proposal is expected to

contribute to empowering students to

® address the challenges posed by covid-19
in relation to society and the community,

the family, the school and the student
himself as a subject of rights..

Tn fact, in 1990, Mead prdpo‘sed the theory of‘ symbolic interah*ionism, which shows that
T expectations towards children;x‘ for example\, from their parents or ers, affect the

psycholo“gical capacity for Iearnihg. In this seh\se, it is suggested that family involvemm ‘
the educati,onal process of stu‘dents should be rh.ade visible and encouraged. h\
\ [ \ N\

Both the famlly and the communlty play a key roIe in the configuration of interactions
necessary for Iearnmg Therefore |t is important to create contexts that constitute learning
bridges between the home and the educatlonal communlty The design con5|ders this role of
mediation between educatlon and home. Therefore, transfer experiences were\de5|gned to

\_ share their Iearnlng with peers, famlly or neighborhood with whom they had contact\W|th|n
the framework of health restrictions, these Iearnmg experiences are contextualized and her

td achieve 5|gn|f|cant Iearnlng as agents of change.

It rs expected that the proposal will contribute to empower students to address the
chaI‘Ienges posed by cowd 19 in relation to society and the communlty, the family, the school
and the student as a subJect of rights. At the same time, it is conceived from a. gender and
dlstance education or non- attendance education approach: a teaching modalrty in ‘which the
student does not share the same physical space with his/her peers and teachers Therefore
teachmg is done through written. and technologlcai means of communication (Mmedu

2020). | .



\
\

Finally, the proposal seeks to contf;lbute to the achlevement of mterc\ultural education.
\Q)nsequently, the materials are cuIturalIy approprlate and refer to cu(turally relevant
- content. It is also pIanned to develop materlal in Quechua Bilingual educatl\oh\s an initial
and valuable step to ‘build an mtercultural educatlon and aIthough we recognize t\rt-knscI\\ J
a context of crisis; contnbutlng to ensure the right to, cultural identity should not be R
postponed. \‘ \‘\

\

- The proposal has been developed with the participation df teachers and educational
_ medlators and validated W|th 6000 students |n Cusco, Madre deBtos and Lima, in rural and
urban areas, and revealed ! that it is p055|ble to create through in saging an
educatlonal 'space, humanlzed and welcoming, WhICh recreates the learning communlty,
essential in the pandemic context that requires artlculated social responses. It is possible

that coIIectlve learning experlences are carried o\ut |n\an assertive classroom climate where AN
interaction, part|C|pat|on empathy, communication of emotions. and feellngs as well as the

anchoring of new Iearnlng can always take place. Th|s requires sen5|t|V|ty and ﬂKblhty in

\\ the face of reallty and partlcularly in the face of the dynamlcs gene;ated by\he

\|mplementat|on of the virtual Iearnmg communlty N

This application experience carried oUt with a team of interdisciplinary educational AN

n\edlators who mteracted in a permanent and planned manner, has allowed us to prove that \
it |s possible to develop a pedagogical mterventlon by recreatlng a Iearnlng community and o
follhwmg a didactic sequence In it, the student becomes the protagonist of knowledge and
his partlapatlon gives meanlng to the content and advances towards the expected learning

result

\
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1.2. The proposal's tools Vo i\
\\ | ‘ \\
- \ \ \
- The proposal includes two tools: the content guides and the audiovisual dtgltal resources
guide to activate the content. i ‘r \
4 | ‘.\“ \ \»\

1.3. The gmdmg syIIabus of the conteht guides

The purpose of the content gurdes is to prowde the teacher W\th information and materials

o develop a learning experlence based on a toplc They are dev\eLoped based on a syllabus

~ built in d|angue with adolescents and teachers which gathers the s, concerns and

proposals of young people and adolescents in the regions where Terre des Hommes SUTsS:

works: Cusco ‘and Madre de D|os (TdH Suisse, 2020) which have been harmonized with the
National Currlculum “, N

Based on th|s a syIIabus was de\/eloped with four axes that are linked to the impact of covid-
19 in the dlfferent scenarlos in whlch students develop their lives: commumty and society
axis; family axis; school axis; and personal development and rights axis. ‘The contents
derived from the' competenC|es capacmes and learning standards of the National Educatlon
ouncil (CNED) are complementary to the National Basic Education Curriculum (Mmedu
2({1 7) and aspects that concern students dlrectly in the context created by covid-19 are’
wetghted For example a topic such as the value of domestlc work acqwres relevance. By
rem\ammg within the home children and adolescents need to reflect with thelr families on

the tmportance of domestlc chores, which are normally made II’IVISIb|e dlscredlted and
undervalued both socially and economically.



\ \ N
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A similar situation occurs with sexual v\lolence in the home which has rncreased during the
period of confinement and reqwres prlorlty attention.| Slmllarly, dlfferent phenomena that
oecur in the context of covid-19 are aHdressed because learning in c ntext promotes
‘ -students to “build their own critical reﬂectlon and develop proposals for chqlge (Freire,
2005). - x \ S~ _
. ) | ‘*\ . \\\__\

On the other hand the four axes take into account young people s concern about the future,

about having a member of their family or' cIose enV|ronmenT\W|thout a job, or their fear of
~ Iosmg the school year because they do not\ have the neceSsary equipment or Internet
services to study at a d|stance The civic commltment of the\dolescents and their self-
perceptlon as agents of change are also valued Their testimonies su the need for a
pedagoglcal process to generate a contextuallzatlon and response from them to the differen
aspects of the pandemic that | afﬂlcts the pIanet and affects them directly. In this sense, the
will of chlldren and adolescents to contribute to over@mmg this crisis must be channeled.
Thus, the S|tuat|on of ' phy5|cal dlstance must be\dlst*ngulshed from "social distance",
redoubling efforts to promote mteractlons with the farmly, peers and the community, and

™~ generating Iearnmgrexperlences to recover social cohesion, solldarlty andToHectlve actions.
N

~

\In this edition we share seven of the gu|des that Terre des Hommes Suisse in partnershlp

\\(Vlth the educatlonal communlty in the reglons from Cusco and Madre de Dios has developed

and validated. They cover everything from everyday life, for example how to study at home"

or' how to orgamze oneself to go out in the street safely - takmg biosecurity measures - to
how to show solidarity, lncludmg issues related to the protectlon of chlldren and adolescents
from onllne violence, fam|ly and sexual violence, as well as human trafﬂcklng, one of the

most serlous forms of v10|ence that threatens the dignity of the human belng

\
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